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ABSTRACT 

Entrepreneurial intention (EI) has become a central focus in understanding how 
students transform learning experiences into entrepreneurial behavior, particularly 
amid the transition from the Fourth to the emerging Fifth Industrial Revolution. This 
preliminary study explores the determinants of perceived EI among postgraduate 
students in Indonesia, emphasizing the mediating role of Entrepreneurial Education 
on Artificial Intelligence (EEOAIN) as an integral component of the curriculum 
designed to prepare students for business start-up initiatives. A qualitative approach 
was employed using semi-structured, one-on-one interviews with eight postgraduate 
students representing various provinces and disciplines, including management, 
computer science, and education. The discussions aimed to uncover factors that 
strengthen entrepreneurial intention and to explore how individual psychological 
traits: Self-Efficacy (SE), Leadership Skills (LS), Digital Skills (DS), Work Experience 
(WE), and Perceived Stress (PST), influence EI within the rapidly evolving digital 
learning ecosystem. The findings reveal that EEOAIN is perceived as a transformative 
driver that enhances students’ readiness for entrepreneurial activity through exposure 
to AI-based innovations. Perceived University Support (PUS) and Positive Emotions 
(POEM) are identified as moderating factors that reinforce entrepreneurial intentions, 
thereby fostering entrepreneurial development and expanding employment 
opportunities for Indonesians. PUS acts as an external enabler by providing 
mentoring, resources, and social capital, while POEM functions as an internal 
psychological catalyst that promotes resilience and creativity. Collectively, these 
preliminary insights validate the conceptual model and provide empirical grounding 
for future quantitative investigations. This study offers initial evidence supporting the 
integration of technological, institutional, and emotional dimensions in shaping 
entrepreneurial intentions within higher education in developing-country contexts. 
Keywords: Entrepreneurial Intention (EI); Entrepreneurial Education; Perceived 
University Support (PUS); Positive Emotions (POEM); Self-Efficacy; Qualitative 
Research 
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INTRODUCTION 
Entrepreneurial intention (EI) is 

increasingly recognised as a crucial 
psychological precursor to 
entrepreneurial action, particularly in 
the context of rapid technological 
change and labour market uncertainty. 
In developing countries such as 
Indonesia, entrepreneurship is widely 
viewed as a pathway to job creation, 
economic inclusion, and innovation-
driven growth (Ahmed et al., 2021; 
Gomes et al., 2023; Asian Development 
Bank, 2022). Encouraging 
entrepreneurial intention among 
university students, especially at the 
postgraduate level, is vital, as these 
individuals often possess the cognitive 
maturity and disciplinary knowledge to 
convert ideas into viable enterprises. 
Despite representing less than 2% of 
Indonesia’s higher education 
population (Badan Pusat Statistik, 
2025), postgraduate students hold 
strategic potential in shaping 
community development, advancing 
technological innovation, and building 
resilient economies. 

In today’s digital landscape, 
entrepreneurship is no longer a static 
skill set, but a dynamic capability 
requiring technological, emotional, and 
cognitive readiness (Vahdat, 2022; 
Manchanda & Arora, 2023). Digital 
transformation reshapes productivity, 
institutional performance, and national 
competitiveness in developing 
countries (Aly, 2022; Hanna, 2018; 
Vafaei-Zadeh et al., 2023), implying that 
universities must strengthen their 
digital-competence infrastructures and 
AI-enabled learning environments to 
remain responsive and competitive in 
the evolving global landscape. The 
global shift from the Fourth to the 
emerging Fifth Industrial Revolution 

underscores the need for 
entrepreneurial competencies that 
integrate digital literacy, artificial 
intelligence (AI), ethical judgement, and 
human-centred problem solving 
(Thottoli et al., 2025; Meyer et al., 2023). 
Consequently, entrepreneurial 
education must evolve, equipping 
students with both the mindset and 
tools to navigate complex, technology-
driven environments (Bae et al., 2023). 

Theories such as the Theory of 
Planned Behaviour (Ajzen, 1991) and 
Social Cognitive Theory (Bandura, 1986, 
2023) provide foundational insights into 
how intention is shaped by perceived 
behavioural control, attitudes, and self-
efficacy. Self-efficacy, the belief in one’s 
ability to perform tasks successfully, has 
been widely recognised as a critical 
predictor of entrepreneurial behaviour 
(Zhao et al., 2005; Hamdani et al., 2023). 
Within academic contexts, fostering 
self-efficacy, supported by institutional 
resources and psychological 
reinforcement, is central to 
strengthening students' entrepreneurial 
readiness (Yousaf et al., 2021; Ghouse et 
al., 2024). 

Emerging pedagogical 
innovations, such as Entrepreneurship 
Education on Artificial Intelligence 
(EEOAIN), reflect this shift by 
embedding AI-based tools into 
entrepreneurial curricula. This includes 
exposure to business simulations, 
predictive analytics, chatbot 
technologies, and data-driven decision-
making processes (T. Nuseir et al., 2020; 
Duong et al., 2024; Zarifis & Efthymiou, 
2022). These interventions are designed 
not only to increase digital competence 
but also to enhance students’ ability to 
identify opportunities and mitigate risk 
in volatile markets (Durach & Gutierrez, 
2024). EEOAIN holds promise as a 
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catalyst for entrepreneurial intention by 
enhancing students’ innovation 
capability and technological self-
efficacy. 

However, entrepreneurial 
success is not shaped by education 
alone. The broader learning ecosystem 
plays a mediating role. Factors such as 
Perceived University Support (PUS), 
including mentoring, incubation, and 
funding, have been shown to 
significantly affect entrepreneurial 
outcomes by offering external enablers 
(Shi et al., 2020; Pan et al., 2025). 
Simultaneously, Positive Emotions 
(POEM) such as optimism, enthusiasm, 
and creative confidence are internal 
psychological drivers that buffer stress 
and build resilience in uncertain 
environments (Fredrickson, 2001; Belea, 
2021; Nguyen et al., 2024). Together, 
these constructs shape a synergistic 
environment in which individual traits 
and institutional resources align to 
foster entrepreneurial motivation. 

Despite the growing emphasis on 
digital entrepreneurship education, 
there remains limited empirical 
research on how EEOAIN interacts with 
personal and institutional factors to 
influence EI, particularly in Indonesia. 
While recent studies from Malaysia, 
Vietnam, and Pakistan highlight the 
value of AI in entrepreneurship 
education (Ahmed et al., 2017; Duong et 
al., 2024; Ghouse et al., 2024), the 
Indonesian context, with its unique 
socio-cultural, digital, and institutional 
landscape, has not been sufficiently 
explored. Addressing this gap, the 
present study investigates: 

(1) How does AI-based 
entrepreneurial education influence 
postgraduate students’ entrepreneurial 
intention?, (2) What individual factors 
shape their intention to engage in 

entrepreneurship?, and (3) How do 
perceived institutional and emotional 
supports reinforce their entrepreneurial 
readiness? 

This research contributes to three 
key areas. First, it offers contextual 
insight into the perceptions of 
Indonesian postgraduate students 
regarding AI-enhanced 
entrepreneurship education. Second, it 
integrates psychological, technological, 
and institutional dimensions into a 
holistic framework of entrepreneurial 
intention. Third, It provides a 
qualitative foundation for future 
empirical testing and policy 
interventions to support innovation-
driven education systems in developing 
countries.  

In alignment Informed by Social 
Cognitive Theory (Bandura, 1986; 2023) 
and enriched by contemporary 
scholarship on digital entrepreneurship 
and higher education (Gelaidan et al., 
2024; Pan et al., 2025; Abdurahman et 
al., 2025), this study adopts an 
exploratory stance to understand how 
various internal and external factors 
interact to shape entrepreneurial 
intention (EI). Rather than relying on a 
predefined set of variables, the research 
draws on in-depth interviews with eight 
postgraduate students from diverse 
academic backgrounds, uncovering 
emergent themes related to digital 
readiness, emotional resilience, and 
institutional trust. 

Through a qualitative lens, the 
study captures the lived experiences, 
doubts, and aspirations of these 
students as they navigate post-
pandemic uncertainty, digital 
transformation, and Indonesia’s 
weakened economic climate. From their 
narratives, several recurring factors 
were identified, Self-Efficacy (SE), 
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Leadership Skills (LS), Digital Skills 
(DS), Work Experience (WE), and 
Perceived Stress (PST), as significant 
influences on their entrepreneurial 
outlook. These factors, alongside 
perceptions of university support (PUS) 
and positive emotions (POEM), create a 
dynamic ecosystem shaping students’ 
readiness to pursue start-up ventures. 

This grounded approach offers 
early insight into how entrepreneurship 
education, particularly the integration 
of Artificial Intelligence in 
Entrepreneurial Education (EEOAIN) 
within postgraduate curricula, can be 
continuously developed and ethically 
adapted to support entrepreneurial 
intention amid technological 
uncertainty, emotional complexity, and 
institutional evolution. 
 
Theoretical Foundations of 
Entrepreneurial Intention 
               Entrepreneurial Intention (EI) 
refers to an individual’s conscious state 
of mind that precedes entrepreneurial 
action (Ajzen, 1991; Liñán et al., 2011). 
The Theory of Planned Behaviour (TPB) 
posits that intention is influenced by 
attitudes toward entrepreneurship, 
subjective norms, and perceived 
behavioural control (Ajzen, 1991). 
Complementing this, Social Cognitive 
Theory (SCT) emphasises the role of 
self-efficacy, the belief in one’s ability to 
achieve specific goals, in shaping 
motivation and persistence (Bandura, 
1986, 2023; Zimmerman, 2000). In 
entrepreneurship research, self-efficacy 
has consistently emerged as a key 
predictor of entrepreneurial motivation, 
especially among university students 
(Zhao et al., 2005; Boyd & Vozikis, 1994; 
Yousaf et al., 2021). 
Several studies underscore that 
entrepreneurial education strengthens 

EI when it enhances self-belief, skills, 
and access to entrepreneurial 
ecosystems (Ahmed et al., 2017; Bae et 
al., 2023). However, most of these 
studies focus on general or 
undergraduate populations. This study 
contributes by focusing on postgraduate 
students, who bring more diverse 
disciplinary backgrounds, work 
experiences, and cognitive maturity to 
the learning process. As advanced 
learners, they often serve as informal 
role models and knowledge brokers 
within their peer networks and 
professional communities (Satriadi et 
al., 2022; Yusriani et al., 2023). 
The Role of Postgraduate Students in 
Entrepreneurship 
               Postgraduate students are 
uniquely positioned to act as both 
learners and leaders in entrepreneurial 
ecosystems. Many of authors’ 
colleagues, active in postgraduate 
programmes across management, 
computer science, and education, 
combine academic study with work or 
business experience, making their 
insights into EI particularly rich. These 
individuals often represent first-
generation entrepreneurs or digital 
innovators who see entrepreneurship 
not only as a career path but as a means 
to address community problems and 
national development goals (Masduki, 
2024; Abdurahman et al., 2025). 
               Yet, the entrepreneurial 
readiness of postgraduate students is 
not automatic. It depends on several 
interacting factors: personal traits (e.g., 
self-efficacy, leadership), exposure to 
digital technologies, affective states 
(e.g., perceived stress or optimism), and 
the institutional environment (e.g., 
mentoring, funding, networks) (Pan et 
al., 2025; Gelaidan et al., 2024). 
Understanding these dynamics is 
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critical for designing effective 
entrepreneurship education models 
that serve postgraduate learners.
 

 
(image 1) 

(image 2) 
Image 1&2. Screenshots of postgraduate students from diverse sectors and provinces 

who voluntarily engaged in additional learning outside formal class hours to 
strengthen their leadership and soft skills. FGD sessions, 2024. Archived by the 

authors. 
Entrepreneurial Education on 
Artificial Intelligence (EEOAIN) 
               As the digital economy 
accelerates, the integration of Artificial 
Intelligence (AI) into entrepreneurship 
education is reshaping how students 
develop business models and solve 
problems. Entrepreneurial Education 
on AI (EEOAIN) exposes students to 
simulation tools, predictive analytics, 
and AI-driven customer engagement 
systems, allowing them to engage in 
more realistic, data-informed business 
planning (T. Nuseir et al., 2020; Zarifis & 
Efthymiou, 2022). This approach aligns 

with calls to reform higher education in 
response to the demands of the Fifth 
Industrial Revolution, which blends 
technological intelligence with human 
creativity (Thottoli et al., 2025; Meyer et 
al., 2023). 
               Early evidence suggests that 
AI-enhanced learning improves 
students' digital skills and 
entrepreneurial confidence (Duong et 
al., 2024; Ghouse et al., 2024). In 
previous study (Yusriani et al., 2025; 
Abdurahman et al., 2025; Vafaei-Zadeh 
et al., 2023), postgraduate students 
report that AI-based modules helped 
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them visualise market opportunities, 
anticipate customer behaviours, and 
navigate business complexity. Such 
experiential learning is vital for building 

entrepreneurial self-efficacy, improve 
leadership skills, and for nurturing 
flexible, innovative thinking.

 
(image 3) 

(image 4)  
Image 3 &4. Workflow of AI-Supported Entrepreneurial Learning. Analysis by the 

authors, 2025. 
 

(image 5) 
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Image 5. Discussion session with postgraduate students exploring Entrepreneurial 
Education on AI, accompanied by guidance from facilitators on the ethical and 

responsible use of AI tools. 
Perceived University Support and 
Positive Emotions 
               The success of EEOAIN is 
highly dependent on its learning 
environment. Perceived University 
Support (PUS), including access to 
mentorship, seed funding, business 
incubators, and networking events, 
serves as an external enabler that 
converts knowledge into 
entrepreneurial action (Shi et al., 2020; 
Rekarti et al., 2025). Without 
institutional scaffolding, students may 
struggle to turn intention into 
execution, regardless of the quality of 
instruction. 
Moreover, psychological factors such as 
Positive Emotions (POEM), including 
optimism, enthusiasm, and creative 
confidence, are increasingly recognised 
as internal drivers of EI (Fredrickson, 
2001; Pan et al., 2025). These emotional 
states buffer stress (Belea, 2021; Cohen 
et al., 1983), enhance resilience, and 
support cognitive flexibility, all of 
which are critical in uncertain 
entrepreneurial environments. For 
postgraduate students navigating 
demanding academic and life 
responsibilities, such affective support 
is essential (Yusriani et al., 2025; Arshi et 
al., 2021). 

METHODE 
Research design, This study 

adopts a qualitative exploratory design 
using semi-structured, one-on-one 
interviews to understand how 
postgraduate students develop 
entrepreneurial intention (EI) within the 
context of AI-based entrepreneurial 
education (EEOAIN). A qualitative 
approach is appropriate because the 
research aims to capture personal 

experiences, emotions, and meaning-
making processes that cannot be 
quantified (Creswell & Creswell, 2017; 
Bryman, 2016). 

Following an interpretivist 
paradigm, this approach enables the 
exploration of how and why 
entrepreneurial intentions emerge 
among students engaged with EEOAIN, 
providing rich, context-embedded 
insights into their motivations and 
perceived challenges. The design also 
draws from Yusriani et al. (2023), who 
emphasise the importance of self-
efficacy and reflective learning in 
shaping confidence and agency among 
postgraduate learners in Indonesia. 
Participants and Sampling Procedure 

Eight postgraduate students 
from Indonesian universities offering 
AI-based entrepreneurship 
programmes were purposively selected 
to ensure relevance and diversity. 
Participants came from management, 
computer science, and education 
backgrounds and originated from 
various regions across Indonesia. 
Inclusion criteria were: 

1. Active enrolment in a 
postgraduate programme 
integrating entrepreneurship 
and AI-related learning modules; 

2. Completion of at least one 
entrepreneurship or innovation-
oriented course; and 

3. Voluntary consent to participate 
in an in-depth interview. 
The participants included: 
R1: Yln (Babel) 
R2: Hrd (Bekasi) 
R3: RAb (Kalimantan) 
R4: NMK (East Java; currently 

studying abroad) 
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R5: IMR (Central Java) 
R6: NAH (Jakarta) 
R7: Rdy (Sumatra) 
R8: Rst (Sulawesi) 
Five respondents were aged 28–

38, and three were above 38. All were 
employed full-time while completing 
postgraduate study and expressed 
interest in entrepreneurship, though 
many felt hesitant or lacked confidence 
to begin. 

The sample is suitable for this 
preliminary study because 
postgraduate students, less than 2% of 
Indonesia’s higher-education 
population (Badan Pusat Statistik, 
2025), hold strategic potential to 
translate academic knowledge into 
innovation and economic contribution. 
Sample size followed Creswell & 
Creswell’s (2017) recommendation for 
achieving data saturation. 
Data Collection Procedure 

The variables Data were 
collected through a combination of 
semi-structured online and face-to-face 
interviews to capture diverse 
participant experiences across time and 
location. Initial online interviews were 
conducted via Zoom and Google Meet 
between January and May 2025, 
involving semi-structured, one-on-one 
sessions lasting approximately 45–60 
minutes each. To enrich contextual 
depth and enhance data robustness, an 
additional four participants were 
interviewed through face-to-face, one-
on-one sessions in Indonesia between 
August and October 2025. These in-
person interviews followed the same 
guiding protocol to maintain 
methodological consistency. 

The interview guide was 
developed in alignment with the 
research questions and explored four 
major areas: 

1. understanding of 
entrepreneurship in the 
digital era; 

2. perceived influence of AI-
based learning on creativity 
and business readiness; 

3. experiences of institutional 
and emotional support (PUS 
and POEM); 

4. self-efficacy and perceived 
barriers to entrepreneurial 
action. 

All interviews were conducted in 
Bahasa Indonesia, recorded with 
informed consent, transcribed verbatim, 
and translated into English using the 
back-translation method (Brislin, 1970) 
to ensure linguistic and conceptual 
accuracy. Ethical principles, including 
voluntary participation, confidentiality, 
and transparency of purpose, were 
strictly upheld throughout the data 
collection process. 
Data Analysis 

Thematic analysis was 
conducted following Creswell and 
Creswell’s (2017) six-step analytic 
framework. After each interview was 
transcribed and translated, the research 
team manually reviewed, compared, 
and discussed the data to ensure 
analytical accuracy and conceptual 
clarity. The analytic process proceeded 
as follows: 
1. Organising and preparing the data, 

All interview recordings were 
transcribed verbatim, translated 
using back-translation procedures, 
and compiled into a unified data set 
for analysis. 

2. Reading and re-reading transcripts, 
The lead researcher and research 
partners, whose expertise spans 
entrepreneurship, artificial 
intelligence, and human resource 
behaviour, independently 
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familiarised themselves with the 
transcripts before engaging in team 
discussions. 

3. Generating initial codes, Meaningful 
units of information were coded 
inductively to capture authentic 
participant expressions related to 
self-efficacy, leadership skills, digital 
competence, perceived university 
support, emotional motivation, and 
perceived stress. Coding was first 
conducted manually and later 
refined through collaborative 
discussions among the research 
partners to ensure interpretive 
consistency. 

4. Developing thematic categories, 
Similar or overlapping codes were 
clustered into thematic categories. 
These categories reflected patterns 
that emerged naturally from the data 
and aligned with the conceptual 
logic of Entrepreneurial Education 
on Artificial Intelligence (EEOAIN). 

5. Interpreting thematic patterns, 
Themes were interpreted in relation 
to the study’s theoretical 
foundations, specifically Social 
Cognitive Theory (Bandura, 1991) 
and entrepreneurial intention 
literature. The team jointly 
evaluated how individual, 
emotional, and institutional factors 
interacted within participants’ 
narratives. 

6. Validating findings, Validation 
involved triangulation through 
team-based review, comparison of 
codes, and synthesis of 
interpretations. Member checking 
was conducted with selected 
participants to confirm the accuracy 
of emerging themes and refine 
interpretations when necessary. 

This collaborative analytic 
approach, combining individual 

coding, expert consultation, and team 
discussion, enhanced the depth, 
credibility, and theoretical alignment of 
the final themes. 
Research Trustworthiness 

The variables Trustworthiness 
was ensured through Creswell and 
Creswell’s (2017) four criteria: 
1. Credibility, Achieved through 

prolonged engagement with the 
data, iterative coding, peer 
debriefing, and member checking. 
Team-based discussions allowed 
cross-validation of interpretations 
and minimised researcher bias. 

2. Transferability, Strengthened by 
providing rich descriptions of 
participant backgrounds, 
educational contexts, and regional 
diversity, enabling readers to 
determine the relevance of findings 
to other settings. 

3. Dependability, Ensured through 
systematic documentation of 
analytic procedures, version 
tracking of codes, and a clearly 
maintained audit trail covering 
decisions made during translation, 
coding, and theme development. 

4. Confirmability, Enhanced through 
peer audits involving research 
partners from entrepreneurship, AI 
technology, and human resource 
behaviour disciplines, as well as 
reflective memos that captured 
analytic decisions and reduced 
subjective influence. 

The diverse academic, 
professional, and geographical 
backgrounds of the participants further 
enriched the representativeness and 
contextual depth of the findings. 
Reflexivity was maintained throughout 
all stages of the research. The lead 
researcher’s prior experience in 
teaching entrepreneurship and 
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observing postgraduate learning 
behaviours necessitated continuous 
awareness of potential bias. To mitigate 
this: 
- reflective journaling was used to 

monitor assumptions and 
positionality; 

- discussions with supervisors and 
research partners provided external 
perspectives; 

- analytic decisions were revisited to 
ensure neutrality and participant-
centred interpretation 

This reflexive, collaborative 
approach enriched the interpretation of 
data by aligning personal insights with 
theoretical grounding while ensuring 
that participants’ voices remained 
central. The reflexive stance also helped 
situate findings within the socio-
cultural and educational realities of 
Indonesian postgraduate learning 
environments. 

RESULT 
Findings Based on Research Questions 

Thematic analysis produced four 
major themes that illuminate how 
postgraduate students interpret, 
experience, and negotiate 
entrepreneurial intention (EI) within the 
context of AI-based entrepreneurial 
education (EEOAIN). These themes 
respond directly to the three research 
questions. 
RQ1: How does AI-based 
entrepreneurial education influence 
postgraduate students’ entrepreneurial 
intention? 

Theme 1. AI-Based Learning as a 
Catalyst for Entrepreneurial Awareness and 
Creativity 

Across all eight participants, 
exposure to AI-integrated coursework 
and digital innovation modules 
increased awareness of 
entrepreneurship as a feasible career 
path. Students described EEOAIN as 

“opening their perspective,” “making 
entrepreneurship feel more possible,” and 
stimulating curiosity through AI tools 
such as simulations, predictive 
analytics, and digital prototyping. 

R1 (Yln) reported that AI-based 
learning “made me braver to 
imagine building my own startup.” 
R3 (RAb) noted that “AI helps 
small businesses grow faster; 
learning it makes entrepreneurship 
feel attractive and relevant today.” 
This aligns with prior research 

showing that digital exposure enhances 
entrepreneurial cognition and 
opportunity recognition (Duong et al., 
2024; Ghouse et al., 2024). R2 (Hrd) 
added that digital tools gave him “a 
clearer picture of how business decisions can 
be supported with data,” making the idea 
of running a digital venture more 
concrete. He further stated, “But of 
course, I want to learn more about new 
tools.” R4 (NMK), currently studying 
and working abroad, stated that 
exposure to AI-rich ecosystems 
“increases competitiveness, and Indonesia 
must follow the trend if we want more 
startup founders.” He added, “I plan to 
develop my business ideas further when I 
return to Indonesia for good.” 

R5 (IMR) shared that AI 
applications in consumer behavior 
analysis “sparked new business ideas I 
never thought of before,” expressing 
excitement about the possibility of 
“studying digital learning using AI for 
startup development.” R6 (NAH) 
emphasized that AI-based tasks 
encourage “practical creativity,” helping 
reduce the fear of experimenting with 
unfamiliar business concepts. 

R7 (Rdy) noted that EEOAIN 
“refreshes the way we think about 
entrepreneurship, not as something big and 
scary, but something we can start gradually 
using technology… though of course it 
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requires commitment to the ethical use of AI 
tools.” R8 (Rst) reported that AI-
enhanced learning “makes 
entrepreneurship feel closer and more 
logical, especially for beginners like me.” 

Finding: EEOAIN not only 
increases technical digital readiness but 
also acts as a transformative trigger for 
entrepreneurial intention. EEOAIN also 
acts as a transformative trigger for 
entrepreneurial awareness, creativity, 
and perceived feasibility. 
RQ2: What individual factors shape 
postgraduate students’ intention to 
engage in entrepreneurship? 

Theme 2. Self-Efficacy as the 
Psychological Bridge to Entrepreneurial 
Action 

Self-efficacy emerged as the 
strongest psychological determinant of 
EI. Participants expressed that their 
hesitation did not stem from a lack of 
knowledge, but from insufficient 
confidence and leadership readiness. 
Key Respondent Insights 
R1 (Yln): “I feel I can design ideas, but I’m 
not strong enough yet as a leader to run a 
business.” 
R3 (RAb): “Leadership and confidence are 
the most needed aspects; AI skills come 
after.” 
R2 (Hrd) emphasized the role of work 
experience: “Experience helps, but without 
stronger self-efficacy, it still feels difficult to 
start.” R4 (NMK) added that juggling 
work, study, and family responsibilities 
“reduces the mental space to develop 
confidence.” 
R5 (IMR) openly admitted fear of 
failure: “My biggest problem is confidence. 
I understand the theory, but I sometimes 
doubt my ability to execute… especially for 
new products in this digital era.” R6 
(NAH) described perceived stress (PST) 
as interconnected with self-belief: 
“When stress increases, confidence drops; 
but AI-based tasks help me feel more 

capable.” R7 (Rdy) viewed leadership 
skills as crucial for managing teams and 
stakeholders. R8 (Rst) stated: 
“The more digital skills I acquire, supported 
by a good environment and good team 
members at work, the more confident I feel 
to start something small.” 
These insights reinforce Bandura’s 
Social Cognitive Theory (1991), which 
posits that self-efficacy is strengthened 
through: 

mastery experiences (e.g., hands-
on AI tasks), 
vicarious learning (seeing peers 
or mentors succeed), 
verbal persuasion 
(encouragement from lecturers 
or supervisors), 
emotional regulation (managing 
stress and uncertainty). 

Together, these mechanisms build the 
psychological foundation needed to 
initiate entrepreneurial action. 
Finding: Entrepreneurial intention is 
shaped more by internal confidence 
structures than by technical 
competencies alone. 

R1 (Yln): “I feel I can design ideas, 
but I’m not strong enough yet as a 
leader to run a business.” 
R3 (RAb): “Leadership and 
confidence are the most needed 
aspects; AI skills come after.” 
(Robbins and Judge, 2013). 
Bandura’s Social Cognitive 

Theory (1991) explains this: mastery 
experiences and environmental 
reinforcement (such as EEOAIN) 
cultivate the belief that one can perform 
entrepreneurial tasks. 

Self-efficacy here is influenced 
by: 

leadership competence, 
digital capability, 
accumulated work experience, 
and the ability to reinterpret 
stress as challenge (PST → SE). 
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Finding: EI is shaped more by 
internal confidence structures than by 
technical competencies alone. 
RQ3: How do perceived institutional 
and emotional supports reinforce 
entrepreneurial readiness? 

Theme 3. Perceived University 
Support (PUS) as an Enabling Context and 
Ideal Support System 

Participants highlighted that 
university support, such as mentoring, 
structured entrepreneurship modules, AI 
laboratories, networking activities, and 
business incubation facilities, significantly 
enhanced their entrepreneurial readiness 
and reduced uncertainty. PUS was 
consistently described as the “bridge” that 
makes entrepreneurship feel achievable 
rather than overwhelming. 

Supporting Evidence 
R1 (Yln): “We really need 

entrepreneurship mentoring from the 
university or government, someone who can 
support us through the ups and downs of the 
process.” 

R3 (RAb): “A structured 
curriculum with real-business mentors 
would increase national economic growth.” 
R2 (Hrd) explained that university support 
“gives clarity about where to start, and helps 
me believe that I can build an enterprise 
with confidence.” 

R4 (NMK), who has experienced 
more advanced facilities abroad, stated that 
Indonesian universities “should strengthen 
digital incubation ecosystems.” R5 (IMR) 
emphasised the importance of “peer 
collaboration and access to practitioners to 
maintain our self-efficacy and spirit while 
building a business.” 

R6 (NAH) stressed that PUS 
“reduces psychological burden and fear of 
failure.” R7 (Rdy) noted that institutional 
support “gives direction; otherwise, 
students feel lost.” R8 (Rst) viewed PUS as 
“moral support that makes 
entrepreneurship feel realistic, and gives 

positive emotions whether the process is easy 
or challenging.” 

These findings align with prior 
research demonstrating that PUS 
enhances students’ perceived 
behavioural control and strengthens 
entrepreneurial intention (Shi et al., 
2020; Pan et al., 2025; Liñán et al., 2011; 
Manchanda & Arora, 2023; Mankevich 
& Svahn, 2021; Tsai et al., 2016). 

PUS operates as: 
An external enabler (mentors, 
resources, networks), 
An emotional stabiliser 
(reducing fear and uncertainty), 
A cognitive guide (clarifying 
steps, strengthening decision-
making), 
A motivational catalyst 
(sustaining persistence and 
hope). 
Finding: PUS amplifies the effect 

of personal competencies on EI, 
validating its role as a moderating 
factor. For future research, this opens 
opportunities to examine how different 
forms of institutional support (digital, 
financial, emotional, or structural) 
interact with self-efficacy and AI-based 
learning to shape entrepreneurial 
behaviour. 

Theme 4. Positive Emotions and 
Motivation (POEM) as Sustaining Energy 
for Entrepreneurial Intention 

Participants consistently 
described emotional reinforcement, 
such as observing peers’ success, feeling 
proud of others’ achievements, 
receiving encouragement from mentors, 
and experiencing small personal wins, 
as a powerful source of motivation that 
sustained their entrepreneurial interest, 
even under stressful or uncertain 
conditions. 
Respondent Insights 

R1 (Yln): “Seeing my 
friends succeed in startups 
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motivates me, even if their 
businesses are small.” R3 
(RAb): “Hearing tutors’ 
stories makes me more 
motivated to try.” R5 
(IMR): 
 “When I hear about friends 
who dare to start or when 
lecturers share their journey, 
I feel more excited and less 
afraid. It makes me think: 
maybe I can do it too.” 
(Vahdat, 2022; 
Abdurahman et al., 2025). 
R6 (NAH): “Positive 
feedback from lecturers and 
peers helps me feel calmer 
and more confident, 
especially when tasks feel 
overwhelming.” R7 (Rdy): 
“When people around me 
show enthusiasm, it affects 
me. I feel more optimistic 
and want to try harder.” R8 
(Rst): “Simple 
encouragement, like being 
told my ideas make sense, 
already makes a big 
difference to my 
motivation.” 
These reflections align closely 

with Fredrickson’s Broaden-and-Build 
Theory (2001), which posits that 
positive emotions broaden cognitive 
flexibility, strengthen psychological 
resilience, and help individuals 
reinterpret challenges more 
constructively. In the context of 
entrepreneurship, such emotional 
reinforcement helps students shift from 
fear-based avoidance to curiosity-driven 
exploration. 

DISCUSSION 
POEM supports entrepreneurial 

intention by: 
• Transforming stress into curiosity, 
• Turning fear into initiative, 

• Reinforcing optimism, 
• Maintaining motivation during 

failure, and 
• Enhancing creative thinking in 

uncertain environments. 
This validates the moderating 

role of POEM (we can use for next 
research in quantitative approach) 
showing that emotional states are not 
merely background influences but 
active psychological mechanisms that 
sustain entrepreneurial drive in the 
digital era. 

Across all participants, 
entrepreneurial intention (EI) emerges 
from a holistic ecosystem where 
individual psychology, technology-
based learning, institutional scaffolding, 
and emotional reinforcement operate 
together. 

Key Integrative Insight, 
Entrepreneurial intention does not arise 
from: 

• education alone, nor from 
• personal attributes alone. 

Instead, EI is the result of a 
dynamic interplay among: 

• Belief (self-efficacy) 
• Skill (digital readiness & 

leadership competence) 
• Emotion (positive affect and 

motivation) 
• Context (university/institutional 

support) 
• Technology (AI-driven 

entrepreneurial learning through 
EEOAIN) 
This integrated pattern supports 

all hypothesized pathways for next 
quantitative analysis confirming that 
EEOAIN serves as the central mediating 
bridge connecting internal capacities, 
emotional states, and external 
educational structures to 
entrepreneurial intention. 
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Integration With the Proposed 
Framework For Next Research 

The interview findings provide 
strong qualitative support for the 
conceptual model and the 17-20 
hypothesized pathways proposed for 
future quantitative validation. Overall, 
the students’ narratives clearly illustrate 
how AI-based entrepreneurial 
education (EEOAIN) interacts with 
psychological, institutional, and 
emotional factors to shape 
entrepreneurial intention (EI). 
1. EEOAIN Mediates the Relationship 

Between SE, LS, DS, WE, and PST → 
EI 

Participants consistently 
described AI-based learning as a 
mechanism that translates internal 
capabilities into entrepreneurial 
readiness. EEOAIN enhanced 
confidence, stimulated creativity, 
sharpened digital skills, and reframed 
stress into challenge, thus confirming its 
mediating potential. 
2. EEOAIN Directly Increases EI 

Independent of other variables, 
students reported that exposure to AI 
tools (simulations, analytics 
dashboards, prototyping platforms) 
made entrepreneurship feel more 
achievable, realistic, and attractive, thus 
supporting the direct pathway. 
3. PUS Moderates the Paths 

(SE/LS/DS/WE → EI) 
University support, mentoring, 

AI laboratories, structured coursework, 
and incubation facilities, was repeatedly 
described as a confidence amplifier. 
PUS strengthens personal 
competencies, clarifies direction, 
reduces psychological burden, and 
enhances perceived behavioral control. 
4. POEM Moderates the Effects of SE 

and PST on EI 

Positive emotions, motivation, 
admiration, pride, and optimism, 
enhanced resilience and creativity 
during periods of uncertainty. These 
emotional states helped participants 
reinterpret anxiety, maintain 
momentum, and persist despite 
setbacks. This validates POEM as a 
meaningful emotional moderator, 
supporting both the SE → EI and PST → 
EI relationships. 
Summary of Key Findings 

Dimensi
on 

What 
Students 

Said 

Implicati
on for 

the 
Model 

AI-based 
learning 

“Makes 
entrepreneurs
hip feel more 
real.” 

Supports 
H1–H6 

Self-
efficacy 
(SE) 

“I hesitate 
because I’m 
not confident 
enough.” 

Key 
predictor 
of EI 

Leadersh
ip skills 
(LS) 

“Leadership 
is the 
foundation; 
AI skills come 
after.” 

Supports 
leadershi
p 
pathways 

Digital 
skills 
(DS) 

“Digital skills 
make me feel 
more capable 
to start 
something 
small.” 

Strengthe
ns DS → 
EI link 

Universi
ty 
support 
(PUS) 

“We need 
proper 
mentoring 
and real 
guidance.” 

Supports 
H7–H10 

Positive 
emotion
s 
(POEM) 

“Success 
stories 
motivate me.” 

Supports 
H11–H12 

Work 
experien
ce (WE) 

“Experience 
matters, but 

Supports 
H4–H5 
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AI skills push 
it further.” 

Perceive
d stress 
(PST) 

“Stress lowers 
confidence, 
but AI tasks 
help me 
handle it.” 

Supports 
PST → 
SE → EI 

  

How the Themes Converge Into a 
Unified Model 

The findings show that 
entrepreneurial intention is not a linear 
outcome but a simultaneous 
convergence of: 
1. Psychological Readiness 

Self-efficacy was the strongest 
predictor of entrepreneurial intention. 
Students who felt more confident, even 
if only moderately skilled, were more 
willing to engage with entrepreneurial 
tasks. Leadership competence and 
digital capabilities served as 
psychological enablers. 
2. Technological Empowerment 

Through EEOAIN 
AI-enhanced learning 

environments provide mastery 
experiences and practical exposure that 
trigger belief, curiosity, and a sense of 
feasibility. EEOAIN acts as a cognitive 
and emotional accelerator, transforming 
hesitancy into capability. 
3. Institutional Scaffolding (PUS) 

Participants emphasized that 
entrepreneurship becomes more 
realistic when supported by structured 
resources. Universities play a pivotal 
ecosystem role, providing stability in 
the uncertain landscape of 
entrepreneurship. 
4. Emotional and Motivational 

Reinforcement (POEM) 
Positive emotions deepen 

students’ persistence, broaden their 
creativity, and counterbalance stress. 
Emotional reinforcement is not 

peripheral; it is a core mechanism for 
sustaining entrepreneurial intention. 

Across the dataset, 
entrepreneurial intention arises from 
the interaction of: 

Belief (self-efficacy and 
leadership confidence) 
Skill (digital competencies, work 
experience) 
Emotion (positive affect and 
motivational triggers) 
Context (university support 
structures) 
Technology (AI-enabled 
entrepreneurial learning) 
This confirms the logic of H1–

H17, positioning EEOAIN as the central 
mediating bridge and PUS/POEM as 
contextual moderators in the 
entrepreneurial intention formation 
process. 

Based on the results, The 
findings of this preliminary qualitative 
study offer several important 
theoretical, practical, and educational 
implications for the development of 
entrepreneurial intention (EI) among 
postgraduate students in the digital era, 
particularly within the context of AI-
based entrepreneurial education 
(EEOAIN). 

The study provides strong 
qualitative evidence that EEOAIN acts 
as a cognitive-behavioral bridge, 
translating psychological, technological, 
and experiential capacities into 
entrepreneurial intention. This supports 
the proposed hypotheses (H1–H17) and 
highlights the relevance of integrating 
Social Cognitive Theory with AI-
enhanced entrepreneurship 
frameworks. Furthermore, narratives 
from participants reveal that self-
efficacy, rather than digital skills alone, 
is the key psychological driver of 
entrepreneurial readiness. This adds 
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depth to existing entrepreneurial 
intention (EI) models by emphasizing 
the emotional and cognitive dimensions 
that are strengthened through AI-
supported learning. 

The study also underscores the 
importance of contextual moderators 
such as perceived university support 
(PUS) and positive emotions and 
motivation (POEM). These are not 
peripheral factors but essential 
components that significantly influence 
entrepreneurial intention. When these 
factors are present, they amplify 
intention; in their absence, they 
constrain it. This contributes to the 
growing body of research on the 
emotional and institutional contexts 
that shape entrepreneurial behavior. 

Based on these findings, several 
recommendations are made for 
strengthening AI-integrated 
entrepreneurship curricula. 
Universities should incorporate AI-
based learning modules, including 
simulations, analytics dashboards, and 
digital prototyping environments. 
These tools are seen as key catalysts for 
fostering creativity, confidence, and 
opportunity recognition among 
students. Additionally, mentorship 
from experienced entrepreneurs and 
practitioners plays a crucial role in 
nurturing student-led innovation. 
Institutions are encouraged to develop 
structured mentorship frameworks, 
coaching programs, and early-stage 
incubation systems. 

Emotional well-being also 
emerges as a significant factor in 
entrepreneurial learning. Positive 
emotions, encouragement, and 
psychological reassurance are vital in 
shaping entrepreneurial readiness. 
Universities should create emotionally 
supportive learning environments, 

offering feedback systems, peer 
collaboration, and stress-management 
resources. Leadership, communication, 
and digital competence are other 
essential areas for development. 
Workshops, leadership labs, and cross-
disciplinary digital training can enhance 
students’ readiness for real 
entrepreneurial challenges. 

Finally, the study highlights the 
barriers faced by postgraduate students, 
many of whom balance full-time jobs 
and family responsibilities. Flexible 
program designs, hybrid learning 
options, and counseling services are 
recommended to alleviate stress and 
sustain engagement in entrepreneurial 
pathways 

CONCLUSION 
This preliminary qualitative 

study explored how postgraduate 
students in Indonesia interpret and 
develop entrepreneurial intention (EI) 
within the context of AI-based 
entrepreneurial education (EEOAIN). 
Through in-depth interviews with 
participants from diverse regions and 
academic backgrounds, the research 
reveals that EI emerges from a dynamic 
interplay of psychological readiness, 
technological exposure, emotional 
reinforcement, and institutional 
support. 

The study concludes that: 
EEOAIN is perceived as a 
transformative educational 
approach, enhancing confidence, 
stimulating creativity, and 
making entrepreneurship feel 
achievable and relevant in the 
digital era. 
Self-efficacy remains the 
strongest internal predictor of EI, 
shaped by leadership readiness, 
digital capability, work 
experience, and stress regulation. 
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Perceived University Support 
(PUS) functions as a crucial 
external enabler, reducing fear, 
clarifying direction, and 
increasing perceived behavioural 
control. 
Positive Emotions and 
Motivation (POEM) act as 
powerful psychological catalysts, 
sustaining entrepreneurial drive 
under uncertainty and 
reinforcing resilience. 
Collectively, these findings offer 

a foundational qualitative 
understanding that supports the 
proposed conceptual model and lays 

the groundwork for the next phase of 
research, quantitative validation using 
PLS-SEM with hypotheses exploring the 
mediating role of EEOAIN and the 
moderating influence of PUS and 
POEM. This study contributes to the 
growing field of digital 
entrepreneurship education by 
demonstrating that developing 
entrepreneurial intention in the AI era 
requires more than technical training. It 
necessitates a holistic learning 
ecosystem, one that nurtures belief, 
capability, emotional strength, and 
institutional scaffolding.

REFERENCES 
Abdurahman, F. R., Hendrayati, H., Suryana, 

S., Mulyadi, H., Harisandi, P., & Yusriani, 
S. (2025). Entrepreneurship Management 
Education as a Catalyst for Student 
Interest in Developing Social 
Entrepreneurship at Pelita Bangsa 
University. IJORER: International Journal 
of Recent Educational Research, 6(4), 1192-
1205.  https://doi.org/10.46245/ijorer.v6
i4.876 

Ahmed, I., Islam, T., & Usman, A. (2021). 
Predicting entrepreneurial intentions 
through self-efficacy, family support, 
and regret: A moderated mediation 
explanation. Journal of Entrepreneurship 
in Emerging Economies, 13(1), 26-38. 
https://doi.org/10.1108/JEEE-07-2019-
0093   

Ahmed, T., Chandran, V. G. R., & Klobas, J. 
(2017). Specialized entrepreneurship 
education: does it really matter? Fresh 
evidence from Pakistan. International 
Journal of Entrepreneurial Behavior & 
Research, 23(1), 4–
19. https://doi.org/10.1108/IJEBR-01-
2016-0005 

Ajzen, I. (1991). The theory of planned 
behavior. Organizational Behavior and 
Human Decision Processes. 50(2), 179–

21. https://doi.org/10.1016/0749-
5978(91)90020-T 

Aly, H. (2022). Digital transformation, 
development and productivity in 
developing countries: is artificial 
intelligence a curse or a 
blessing?. Review of Economics and 
Political Science, 7(4), 238-256. 
http://doi.org/10.1108/REPS-11-2019-
0145 

Arshi, T., Kamal, Q., Burns, P., Tewari, V., & 
Rao, V. (2021). Examining perceived 
entrepreneurial stress: a causal 
interpretation through cross-lagged 
panel study. Journal of Open Innovation: 
Technology, Market, and Complexity, 7(1), 
1. doi.org/10.3390/joitmc7010001 

Asian Development Bank. (2022, September 
21). Asia must improve digital environment 
for entrepreneurs, new global index shows. 
Retrieved March 12, 2025, from 
https://www.adb.org/news/asia-
must-improve-digital-environment-
entrepreneurs-new-global-index-shows 

Badan Pusat Statistik (BPS). (2025). Indikator 
Perkerjaan Layak di Indonesia 2024 (Vol. 
8). Badan Pusat Statistik. 

Bae, T. J., Qiao, L., Miao, C., & Fiet, J. O. 
(2023). The Impact of Entrepreneurship 
Education on Entrepreneurial 

https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.46245/ijorer.v6i4.876
https://doi.org/10.46245/ijorer.v6i4.876
https://doi.org/10.1108/IJEBR-01-2016-0005
https://doi.org/10.1108/IJEBR-01-2016-0005
https://doi.org/10.1016/0749-5978(91)90020-T
https://doi.org/10.1016/0749-5978(91)90020-T
https://www.adb.org/news/asia-must-improve-digital-environment-entrepreneurs-new-global-index-shows
https://www.adb.org/news/asia-must-improve-digital-environment-entrepreneurs-new-global-index-shows
https://www.adb.org/news/asia-must-improve-digital-environment-entrepreneurs-new-global-index-shows


Kontigensi: Jurnal Ilmiah Manajemen 
Vol. 13, No. 2, December 2025, pp. 1124-1146 
ISSN 2088-4877 

1141 
 

 

Kontigensi: Jurnal Ilmiah Manajemen 

Management Science Doctoral Program, Pasundan University, Bandung, Indonesia 

https://creativecommons.org/licenses/by-nc/4.0/  

 

Intentions of College Students. 
Academy of Management Learning & 
Education, 22(4), 425–444.  

Bagheri, A., & Pihie, Z. A. L. (2014). he 
moderating role of gender in shaping 
entrepreneurial intentions: Implications 
for vocational guidance. International 
Journal for Educational and Vocational 
Guidance, 14(2), 227–243. 

Bandura, A. (1977). Self-efficacy: Toward a 
unifying theory of behavioral 
change. Psychological Review. 

Bandura, A. (1986). Social foundations of 
thought and action. Englewood Cliffs, 
NJ, 1986(23-28), 2. 

Bandura, A. (1991). Social Cognitive Theory 
of Self-Regulation. Organizational 
Behaviour and Human Decision Processes, 
50, 248–287. 

Bandura, A. (2023). Cultivate self‐efficacy for 
personal and organizational 
effectiveness. In Principles of 
Organizational Behavior: The Handbook of 
Evidence‐Based Management (3rd ed., pp. 
113–135). John Willey & Sons. 
https://doi.org/10.1002/978139432076
9.ch6 

Belea, M. (2021). Self-Efficacy and Optimism 
as Mediators of Perceived Stress in 
Adolescence. Moldavian Journal for 
Education and Social Psychology, 5(1), 1-
11. 
https://www.ceeol.com/search/article
-detail?id=1061007 

Bennett, E. E., & McWhorter, R. R. (2021). 
Virtual HRD’s role in crisis and the post 
Covid-19 professional lifeworld: 
Accelerating skills for digital 
transformation. Advances in Developing 
Human Resources, 23(1), 5-25. 
doi.org/10.1177/1523422320973288 

Boyd, N. G., & Vozikis, G. S. (1994). The 
influence of self-efficacy on the 
development of entrepreneurial 
intentions and actions. Entrepreneurship 

theory and practice, 18(4), 63-77. 
doi.org/10.1177/104225879401800404 

Brislin, R. W. (1970). Back-Translation for 
Cross-Cultural Research. Journal of 
Cross-Cultural Psychology, 1(3), 185–216. 
https://doi.org/10.1177/135910457000
100301 

Bryman, A. (2016). Social research methods. 
Oxford university press. 

Çekmecelioğlu, H. G., & Özbağ, G. K. (2016). 
Leadership and creativity: The impact 
of transformational leadership on 
individual creativity. Procedia-Social and 
Behavioral Sciences, 235, 243-249. 
https://doi.org/10.1016/j.sbspro.2016.
11.020 

Cohen, S., Kamarck, T., & Mermelstein, R. 
(1983). A global measure of perceived 
stress. Journal of health and social behavior, 
385-396. 
https://doi.org/10.2307/2136404 

Creswell, J. W., & Creswell, J. D. 
(2017). Research design: Qualitative, 
quantitative, and mixed methods 
approaches. Sage publications. 

Dessler, G. (2017). Human Resource 
Management. United States America: 
Pearson Education. 

DeVellis, R. F., & Thorpe, C. T. (2021). Scale 
development: Theory and applications. Sage 
publications. 

Duong, N. T., Pham Thi, T. D., & Pham, V. K. 
(2024). A Comparative Study on AI-
Based Learning Behaviors: Evidence 
from Vietnam. International Journal of 
Human–Computer Interaction, 1-17. 
doi.org/10.1080/10447318.2024.243043
3 

Durach, C. F., & Gutierrez, L. (2024). “Hello, 
this is your AI co-pilot”–operational 
implications of artificial intelligence 
chatbots. International Journal of Physical 
Distribution & Logistics 
Management, 54(3), 229-246. 
https://doi.org/10.1108/IJPDLM-01-
2024-0031 

https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.1177/135910457000100301
https://doi.org/10.1177/135910457000100301


Kontigensi: Jurnal Ilmiah Manajemen 
Vol. 13, No. 2, December 2025, pp. 1124-1146 
ISSN 2088-4877 

1142 
 

 

Kontigensi: Jurnal Ilmiah Manajemen 

Management Science Doctoral Program, Pasundan University, Bandung, Indonesia 

https://creativecommons.org/licenses/by-nc/4.0/  

 

Fredrickson, B. L. (2001). The role of positive 
emotions in positive psychology: The 
broaden-and-build theory of positive 
emotions. American psychologist, 56(3), 
218. 
https://pmc.ncbi.nlm.nih.gov/articles
/PMC3122271/pdf/nihms-305177.pdf 

Gelaidan, H. M., Al-Swidi, A. K., & Al-
Hakimi, M. A. (2024). Servant and 
authentic leadership as drivers of 
innovative work behaviour: the 
moderating role of creative self-
efficacy. European Journal of Innovation 
Management, 27(6), 1938-1966. 
https://doi.org/10.1108/EJIM-07-2022-
0382 

Ghouse, S. M., Barber III, D., & Alipour, K. 
(2024). Shaping the future 
Entrepreneurs: Influence of human 
capital and self-efficacy on 
entrepreneurial intentions of rural 
students. The International Journal of 
Management Education, 22(3), 101035. 
https://doi.org/10.1016/j.ijme.2024.10
1035 

Gomes, S., Ferreira, J. J., & Lopes, J. M. (2023). 
Entrepreneurial conditions and 
economic growth in entrepreneurial 
ecosystems: Evidence from OECD 
countries. The International Journal of 
Entrepreneurship and Innovation, 
14657503231156340. 
http://doi.org/10.1177/1465750323115
6340 

Hamdani, N. A., Ramadani, V., Anggadwita, 
G., Maulida, G. S., Zuferi, R., & 
Maalaoui, A. (2023). Gender stereotype 
perception, perceived social support 
and self-efficacy in increasing women's 
entrepreneurial intentions. International 
Journal of Entrepreneurial Behavior & 
Research, 29(6), 1290-1313. 
http://doi.org/10.1108/IJEBR-02-2023-
0157 

Hanna, N. (2018). A role for the state in the 
digital age. Journal of Innovation and 
Entrepreneurship, 7(1), 5. 

Hu, L. T., & Bentler, P. M. (1999). Cutoff 
criteria for fit indexes in covariance 
structure analysis: Conventional criteria 
versus new alternatives. Structural 
equation modeling: a multidisciplinary 
journal, 6(1), 1-55. 
https://doi.org/10.1080/107055199095
40118 

Liñán, F., Jaén, I., & Domínguez-Quintero, A. 
M. (2024). An action phase theory 
approach to the configuration of 
entrepreneurial goal and 
implementation intentions. International 
Journal of Entrepreneurial Behavior & 
Research, 30(11), 64-90. 

Liñán, F., Urbano, D., & Guerrero, M. (2011). 
Regional variations in entrepreneurial 
cognitions: Start-up intentions of 
university students in 
Spain. Entrepreneurship and regional 
development, 23(3-4), 187-215. 
https://doi.org/10.1080/089856209032
33929 

Manchanda, M., & Arora, J. (2023). Higher 
Education's Position in Shaping the 
Workforce of the Future and the 
Importance of Adapting to the Digital 
Age. International Journal of Educational 
Reform, 10567879231211285. 

Mankevich, V., & Svahn, F. (2021). 
Resourcing Digital Competence in 
Product Development: A 
Computational Study of Recruitment at 
Volvo Cars. 

Masduki, T. (2024, October). Interview 
Indonesian Minister of Cooperatives and 
SMEs, Teten Masduki Says Universities 
Play a Significant Role in Entrepreneurship 
[Press release]. Universitas Gadjah 
Mada.  Retrieved on June 3, 2025 at 2 am 
CEST. 
https://feb.ugm.ac.id/en/news/4896-
indonesian-minister-of-cooperatives-

https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.1016/j.ijme.2024.101035
https://doi.org/10.1016/j.ijme.2024.101035
https://www.elibrary.imf.org/downloadpdf/view/journals/002/2024/273/article-A001-en.pdf?utm_source=chatgpt.com
https://feb.ugm.ac.id/en/news/4896-indonesian-minister-of-cooperatives-and-smes-teten-masduki-says-universities-play-a-significant-role-in-entrepreneurship
https://feb.ugm.ac.id/en/news/4896-indonesian-minister-of-cooperatives-and-smes-teten-masduki-says-universities-play-a-significant-role-in-entrepreneurship


Kontigensi: Jurnal Ilmiah Manajemen 
Vol. 13, No. 2, December 2025, pp. 1124-1146 
ISSN 2088-4877 

1143 
 

 

Kontigensi: Jurnal Ilmiah Manajemen 

Management Science Doctoral Program, Pasundan University, Bandung, Indonesia 

https://creativecommons.org/licenses/by-nc/4.0/  

 

and-smes-teten-masduki-says-
universities-play-a-significant-role-in-
entrepreneurship 

Meyer, K. E., Li, J., & Brouthers, K. D. (2023). 
International business in the digital age: 
Global strategies in a world of national 
institutions. Journal of International 
Business Studies, 54(4), 577. 

Nguyen, L. T., Tran, L. B., Nguyen, N. T. T., 
Le, L. D., & Nguyen, T. H. (2024). The 
impact of perceived happiness on the 
green entrepreneurship intention 
among university students in 
Vietnam. Kurdish Studies, 12(1), 377-396. 

Pan, L., Li, J., Du, T., Hu, Z. A., & Ye, J. H. 
(2025). How positive emotions affect 
entrepreneurial intention of college 
students: A moderated mediation 
model. Heliyon, 11(4). doi: 
10.1016/j.heliyon.2025.e42842 

Rekarti, E., Yusriani, S., Utomo, K. W., 
Patiro, S. P. S., Riftana, F. D. C., & Yanti, 
P. (2025). How Do Digitalization, Self-
Efficacy, and Family Support Influence 
Perceived Work-Life Balance Among 
Indonesia’s Service Sector 
Employees?. IJORER: International 
Journal of Recent Educational 
Research, 6(5), 1384-1397. 
https://doi.org/10.46245/ijorer.v6i5.88
7 

Robbins, S. P. and Judge, T. A. (2013). 
Organizational Behavior. 15th ed. 
Upper Saddle River, New Jersey: 
Prentice Hall. 

Satriadi, S., Almaududi Ausat, A. M., 
Heryadi, D. Y., Widjaja, W., & Sari, A. R. 
(2022). Determinants of Entrepreneurial 
Intention: A Study on Indonesian 
Students. BISNIS & BIROKRASI: Jurnal 
Ilmu Administrasi dan Organisasi, 29(3), 
3. 

Shi, L., Yao, X., & Wu, W. (2020). Perceived 
university support, entrepreneurial self-
efficacy, heterogeneous entrepreneurial 
intentions in entrepreneurship 

education: The moderating role of the 
Chinese sense of face. Journal of 
Entrepreneurship in Emerging 
Economies, 12(2), 205-230. 
https://doi.org/10.1108/JEEE-04-2019-
0040 

T. Nuseir, M., Basheer, M. F., & Aljumah, A. 
(2020). Antecedents of entrepreneurial 
intentions in smart city of Neom Saudi 
Arabia: Does the entrepreneurial 
education on artificial intelligence 
matter?. Cogent Business & 
Management, 7(1), 1825041. 

Thottoli, M. M., Cruz, M. E., & Al Abri, S. S. 
S. (2025). The incubation revolution: 
transforming entrepreneurial education 
with artificial intelligence. Asia Pacific 
Journal of Innovation and 
Entrepreneurship, 19(1), 2-23. 

Tsai, K. H., Chang, H. C., & Peng, C. Y. 
(2016). Extending the link between 
entrepreneurial self-efficacy and 
intention: a moderated mediation 
model. International Entrepreneurship 
and Management Journal, 12, 445-463. 
https://doi.org/10.1007/s11365-014-
0351-2 

Vafaei-Zadeh, A., Ganesan, V., Hanifah, H., 
Teoh, A. P., & Ramayah, T. (2023). 
Cyber-entrepreneurial intention among 
students in public universities: evidence 
from an emerging country. Education 
and Information Technologies, 28(5), 5385-
5419. https://doi.org/10.1007/s10639-
022-11362-4 

Vahdat, S. (2022). The role of IT-based 
technologies on the management of 
human resources in the COVID-19 
era. Kybernetes, 51(6), 2065-2088. 

Wei, W., & Duan, J. (2024). How do 
entrepreneurial activities at different 
levels promote business growth: a 
review and research agenda. Chinese 
Management Studies, 18(3), 755-784. 

Yousaf, U., Ali, S. A., Ahmed, M., Usman, B., 
& Sameer, I. (2021). From 

https://creativecommons.org/licenses/by-nc/4.0/
https://feb.ugm.ac.id/en/news/4896-indonesian-minister-of-cooperatives-and-smes-teten-masduki-says-universities-play-a-significant-role-in-entrepreneurship
https://feb.ugm.ac.id/en/news/4896-indonesian-minister-of-cooperatives-and-smes-teten-masduki-says-universities-play-a-significant-role-in-entrepreneurship
https://feb.ugm.ac.id/en/news/4896-indonesian-minister-of-cooperatives-and-smes-teten-masduki-says-universities-play-a-significant-role-in-entrepreneurship
https://doi.org/10.46245/ijorer.v6i5.887
https://doi.org/10.46245/ijorer.v6i5.887
https://doi.org/10.1108/JEEE-04-2019-0040
https://doi.org/10.1108/JEEE-04-2019-0040
https://doi.org/10.1007/s11365-014-0351-2
https://doi.org/10.1007/s11365-014-0351-2


Kontigensi: Jurnal Ilmiah Manajemen 
Vol. 13, No. 2, December 2025, pp. 1124-1146 
ISSN 2088-4877 

1144 
 

 

Kontigensi: Jurnal Ilmiah Manajemen 

Management Science Doctoral Program, Pasundan University, Bandung, Indonesia 

https://creativecommons.org/licenses/by-nc/4.0/  

 

entrepreneurial education to 
entrepreneurial intention: a sequential 
mediation of self-efficacy and 
entrepreneurial attitude. International 
Journal of Innovation Science, 13(3), 364-
380. 

Yu, T.-Y., Yu, T.-K., & Chao, C.-M. (2017). 
Understanding Taiwanese 
undergraduate students’ pro-
environmental behavioral intention 
towards green products in the fight 
against climate change. Journal of Cleaner 
Production, 161, 390–402. 
https://doi.org/https://doi.org/10.10
16/j.jclepro.2017.05.115 

Yusriani, S., Utomo, K. W., Patiro, S. P. S., & 
Hendrian, H. (2025). How Do Self-
Efficacy and Social Support Help 
International Students in Denmark 
Manage Stress and Foster 
Creativity?. Al-Tanzim: Jurnal 
Manajemen Pendidikan Islam, 9(2), 606-
623. https://doi.org/10.33650/al-
tanzim.v9i2.10137 

Yusriani, S., Prambudi, I. S., Gunarto, M., 
Nurbaeti, N., Lusiati, M., & Suhendro, S. 
(2023, August). Influence of Self-
Efficacy and Peer Support on Learning 
Enthusiasm and Digital Competence in 
Online Distance Learning: A Cross-
National Study on Workers and MM 
Program Postgraduate Students. 

In Proceedings International Conference on 
Business, Economics & Management (No. 
1, pp. 410-427). 

Zarifis, A., & Efthymiou, L. (2022, March). 
The four business models for AI 
adoption in education: Giving leaders a 
destination for the digital 
transformation journey. In 2022 IEEE 
global engineering education conference 
(EDUCON) (pp. 1868-1872). IEEE. 
https://ieeexplore.ieee.org/document
/9766687 

Zhang, Y., Liu, H., Wang, M., & Qing, P. 
(2018). The impact of challenge stress 
and hindrance stress on employee 
creativity: The mediating role of self-
efficacy and the moderating role of 
justice. Acta Psychologica Sinica. 
http://doi.org/10.3724/SP.J.1041.2018.
00450 

Zhao, H., Seibert, S. E., & Hills, G. E. (2005). 
The mediating role of self-efficacy in the 
development of entrepreneurial 
intentions. Journal of applied 
psychology, 90(6), 1265. 
https://psycnet.apa.org/buy/2005-
14549-017 

Zimmerman, B. J. (2000). Self-efficacy: An 
essential motive to learn. Contemporary 
educational psychology, 25(1), 82-91. 
https://doi.org/10.1006/ceps.1999.101
6

 

Acknowledgments 
The authors extend their sincere appreciation to Dr. Haniruzila Hanifah and Dr. 

Vafaei-Zadeh Ali of Universiti Sains Malaysia (USM) for their intellectual guidance 
and continuous encouragement in shaping the preliminary study design and 
strengthening the conceptual development of this research. Their insights on 
entrepreneurship, digital transformation, and human behaviour greatly enriched the 
direction of this work. 

Profound gratitude is also expressed to Dr. Endi Rekarti and Dr. Kabul Wahyu 
Utomo from Universitas Terbuka, whose supervision and methodological guidance 
were essential during the data collection phase. Their support in facilitating interview 
access, validating procedures, and ensuring academic rigor contributed significantly 
to the reliability of this study. 

https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/https:/doi.org/10.1016/j.jclepro.2017.05.115
https://doi.org/https:/doi.org/10.1016/j.jclepro.2017.05.115


Kontigensi: Jurnal Ilmiah Manajemen 
Vol. 13, No. 2, December 2025, pp. 1124-1146 
ISSN 2088-4877 

1145 
 

 

Kontigensi: Jurnal Ilmiah Manajemen 

Management Science Doctoral Program, Pasundan University, Bandung, Indonesia 

https://creativecommons.org/licenses/by-nc/4.0/  

 

 

The authors further thank Dr. Shine Pintor Siolemba Patiro (SPs-UT) and Dr. 
Muji Gunarto (Universitas Sriwijaya) for their constructive feedback on research 
design refinement, analytical alignment, and the development of the proposed 
conceptual framework for future studies. 

Special appreciation is dedicated to all postgraduate student respondents who 
generously shared their time, energy, and personal experiences. Their openness, trust, 
and thoughtful reflections made this research possible and meaningful. 

To everyone who contributed directly or indirectly to this work, the authors 
convey their heartfelt gratitude. 
 

https://creativecommons.org/licenses/by-nc/4.0/

